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“What we learn with pleasure we never forget.” 

 
 
 

– Alfredy Mercier 
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Abstract 
 

This study aims to discover whether going to study to an English academy makes students 

achieve better results at the high-school with regard to those who do not go. 

This research project presents a detailed analysis of the teaching methods of four different 

academies in the city, based on a survey sent to students from 1st to 4th year of ESO at a 

high-school in Cornellà. In so doing, the head-teachers, managers and administrators of 

the academies were interviewed, as well as the students reported their grades in the 

English subject. Furthermore, two teachers of English from the high-school have been 

interviewed, as an obligatory subject, and from German and French, as a non-obligatory 

subject; in order to compare results and to draw other conclusions. In addition, it has been 

contextualised how the English language arrived to our Education System and how it has 

been implemented in the classroom according to the different laws that have been in force 

in our country over time. Besides that, teachers from all over Spain were asked to answer 

to another survey, which allowed me to contemplate their point of view in relation to the 

hypothesis and expanded the information available to me. 
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Resum 
 

Aquest estudi pretén descobrir si el fet d’anar a una acadèmia d'anglès a estudiar fa que 

els alumnes obtinguin millors resultats a l’institut respecte els que no hi van. 

Aquest treball de recerca presenta una anàlisi detallada dels mètodes d'ensenyament de 

quatre acadèmies diferents de la ciutat, a partir d'una enquesta enviada als alumnes de 1r 

a 4t de l'ESO d'un institut de Cornellà. En fer-ho, es va entrevistar els directors, 

responsables i administratius de les acadèmies, així com també els alumnes van informar 

de les seves notes a l'assignatura d'anglès. A més, s'han entrevistat dos professors de 

l'institut, d'anglès, com a assignatura obligatòria, i d'alemany i francès, com a assignatura 

no obligatòria; per tal de comparar resultats i treure'n altres conclusions. En afegit, s'ha 

contextualitzat com va arribar la llengua anglesa al nostre sistema educatiu i com s'ha 

implementat a l'aula segons les diferents lleis que han estat vigents al nostre país al llarg 

del temps. A més a més, es va demanar a professors d’arreu d’Espanya que 

responguessin a una altra enquesta, cosa que em va permetre contemplar el seu punt de 

vista en relació amb la hipòtesi i ampliar la informació de què disposava. 
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1. Introduction 
 

This study aims at my final objective: to become in a short-future an English teacher. Thus, 

my motivations to do this research project are: to learn more vocabulary and grammar in 

English as it has been done in this language and not in Catalan, to know the way the 

students of the high-school accept the English subject (by realizing an exam carried out, 

supervised it and corrected it by me). Being awareness of the differences between the way 

of teaching in an academy and in a public institution (and the difficulties that have each one 

when teaching). Moreover, to impart a class to see what the teachers feel when 

having lots of students who most of them do not want to attend (as it is compulsory) or the 

minority of them that want to participate in class. For these reasons, and hoping my 

hypothesis is solved, these are my motivations trying to reach the better qualification as I 

could. 

The objectives that have encouraged me to do this research project are: to demonstrate 

that learners could understand and speak English fluently if students have been motivated 

by the way the class is imparted; to figure out if the students could carry out an exam 

made by me and to prove that English language is not taught incorrectly, in Spanish high- 

schools, due to the famous video1 that says: “El inglés se enseña mal”, which has been 

the topic of some discussions in English classes and in the conversations of many 

students. Besides that, it has been the most used justification to excuse themselves when 

having bad grades or when not understanding the classes (where the real problem it is not 

the teacher, but because for the little attention they could pay and the little motivation they 

could have). Another objective is to improve my English level and to know more about the 

teaching method of each academy and if there are differences between them. 

In order to answer my hypothesis, I have done a survey which has been send to the 

students from 1st ESO to 4th ESO of the high-school; another survey has been sent to 

different teachers around Spain to know their experiences with learners. Also, I have 

interviewed the directors, administrative and head-teachers of four English academies in 

Cornellà or near, to later compare between them and between the high-school. On the 

other side, I have realized a lesson plan including an exam that students of 4 th ESO have 

completed it; then, I have corrected them and I have compared the four classes of 4th 

 
 

1
 The advertisement published on YouTube that you could see at the beginning of some videos. It affirms that English 

in Spain is taught incorrectly and the advertiser had the perfect way of doing it, searching the excellence. 
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ESO. One after the other, all the information collected has been analysed and compared 

between it. 

My principal limitations on the study could be: the possibility of not achieving an interview 

with all the head teachers of the four academies due to COVID-19 situation, because they 

do not have enough time or being closed because they are in vacations as the interviews 

will be done in summer. The students’ survey could be answered with non-real answers, 

what would damage the analysis; could be answered more than once (as the survey is 

anonymous and if they forward it to another email, they would be able to answer it more 

than once) and that could distort the final conclusions. It may also not have as much 

answers as I wanted and that could make impossible to analyse them successfully 

because although the probability of mistake with lots of answers is proportionally, compare 

it with the real answers is so low. 

Regarding the ODS, the most relevance one is number four 

"Quality Education" as I am comparing if the way the classes 

(and other factors) in high-schools are imparted correctly to 

the necessities of each student with the way the classes in 

academies are taught. Also, because I have found pros and 

cons of each method of learning. Besides that, the objective of 

this ODS is to ensure inclusive, equitable and quality 

education and promote lifelong learning opportunities for all. Figure 1: ODS 4: Quality Education 

 
The academic circumstances that have prompted me to carry out this research work have 

been the fact that in the near future I would like to dedicate myself to teaching English in 

high-schools where the vast majority of students feel a great rejection towards this subject. 

In addition, in the last year, there has been even more dissatisfaction because of an 

advertisement that revealed a star phrase in which it was said that "El inglés se enseña 

mal"2. Because of these two major personal factors that could lead me to disagree, I 

decided to carry out the thesis of the different ways of teaching in order to resolve my 

hypothesis. 

 
 
 
 

 
2
 It has been a sentence used by a lot of people without knowing which the real purpose of the advertisement is to 

promote an on-line academy by devaluating other academies and the Educational System in Spain. Also, the use of 

this sentence can have a negative connotation in families, students or other institutions. 
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2. Theorical framework 
 

2.1 Search question 
 

Do the students who go to an academy have better results in English? 

 

2.2 Hypothesis 
 

Going to an academy makes exponentially better marks for students. 

 

2.3 English language 
 

The English language comes from an occidental Germanic language, belonging to the 

Indo-European family. 

Franz Bopp created the supposed mother language with the name "Indo-Germanic" when 

he realised that some languages (German, Latin, Greek and Sanskrit) had similar 

vocabulary and morphological structures. He, therefore, formulated the following 

hypothesis: "The languages come from the same mother language". Then, the 

International Scientific Community changed the name to "Indo-European" instead of the 

name he proposed. 

The Indo-European people, located in Central Europe and the Siberian steppes, 

underwent migrations, known as "Diaspora". Due to this incident, the different languages 

spread throughout Europe and Asia. 

 
 

 

 

Figure 2: Indo-European languages. [Own source] 
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English is the most spoken language around the world, with more than one billion 

speakers. It is studied by lot of people and is the official language in a large quantity of 

countries (for instance, Australia, New Zealand, Great Britain, United States of America 

and South-Africa). 

Due to the politic, economic and cultural influence and the colonisation, it has arrived to 

the whole world. Thus, since 1970, the Spanish education system has made required to 

teach a first unspecified foreign language with the possibility of several more as second or 

third foreign languages as French, German, Italian, etc. 

Nevertheless, laws until 2022, the current one, have changed several times. This way, 

laws mentioned afterwards are the only ones that have relation to the insertion of the 

English language in our educational system as there are lots of more laws related to the 

education in Spain, but I am going to focus on those mentioned before: 

The first law was “LGE (1970). Ley General3 de Educación 14/1970, de 4 de agosto, de 

Educación. BOE (Boletín Oficial del Estado). 187, de 6 de agosto de 1970, 12525 – 

12546”; (onwards: LGE). Which established the learning of a second language in the 

general basic education and a foreign language at Curso de Orientación Universitaria4 

(onwards: COU), primary and secondary education. 

The second one was “LOGSE (1999). Ley Orgánica5 General del Sistema Educativo 

1/1990, de 3 de octubre, de Educación. BOE (Boletín Oficial del Estado). 238, de 4 de 

octubre de 1990, 28927 – 28942”; (onwards: LOGSE). It consisted of keeping the same 

situation for foreign languages while introducing in Educación Secundaria Obligatoria6 

(onwards: ESO) centres as obligatory and optional to students. 

 
 

3
 The type of law that must be addressed to all citizens and not, in a particular way, to some in particular. It is a law 

regulated by Article 81 of the Spanish Constitution. It involves, on the one hand, the regulation of fundamental rights 

(those included between 14 and 29 of the Constitution and 30.2) and, on the other hand, it requires specific approval 

procedures. Among which, for its approval an absolute majority vote of deputies is required, that is to say, half of the 

Congress plus one. 
4 

The Curso de Orientación Universitaria was a non-obligatory education in Spain belonging to the educational system 

designed in the General Education Law of 1970 and consisted of a single course, equivalent to the last of the LOGSE 

high-school. It could be opted from 1971 until 2001. 
5
 The type of law that regulates matters constitutionally reserved to it, namely: the development of fundamental 

rights and public liberties, the approval of the statutes of autonomy and the general electoral regime and the other 

matters provided for in the Constitution. For its approval, a reinforced majority is required. 
6
 The Eduación Secundaria Obligatoria is the Spanish educational system for secondary education since the 1996-97 

academic years and its objective is to prepare students between the ages of 12 and 16 for their future studies or the 

world of work. Has 4 courses divided into 1
st

 ESO (12 - 13 years old), 2
nd

 ESO (13 - 14 years old), 3
rd

 ESO (14 - 15 years 

old) and 4
th

 ESO (15 - 16 years old); as long as there are no repetitions of any course. 
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It was followed by “LOCE (2002). Ley Orgánica de Calidad de la Educación 10/2002, de 

23 de diciembre, de Educación. BOE (Boletín Oficial del Estado). 307, de 24 de diciembre 

de 2002, 45188 – 45220”; (onwards: LOCE). It also maintained the foreign language while 

introducing an approach at the final course of child education. 

LOCE was derogated by “LOE (2006). Ley Orgánica de Educación 2/2006, de 3 de mayo, 

de Educación. BOE (Boletín Oficial del Estado). 106, de 4 de mayo de 2006, 17158 – 

17207”; (onwards: LOE). Following the others laws in relation to the first foreign language; 

this one introduced the possibility of introducing a second foreign language in the third 

cycle of primary education. 

The second-to-last law was “LOMCE (2013). Ley Orgánica para la Mejora de la Calidad 

Educativa 8/2013, de 9 de diciembre, de Educación. BOE (Boletín Oficial del Estado). 295, 

de 10 de diciembre de 2013, 97858 – 97921”; (onwards: LOMCE). It kept the previous 

situation while derogated the second foreign language mentioned before, but the 

educational administrations could offer it in the block of subjects of free autonomous 

configuration. Also, it was created the Formación Profesional 7 (onwards: FP) where it was 

studied a foreign language in the block of communication and social sciences. 

The current law is “LOMLOE (2020). Ley Orgánica por la que se Modifica la Ley Orgánica 

de Educación 3/2020, de 29 de diciembre, de Educación. BOE (Boletín Oficial del Estado). 

340, de 30 de diciembre de 2020, 122868 – 122953”; (onwards: LOMLOE). It is the law 

which also kept the before situation while getting back the offer of a second foreign 

language with the difference that it was established throughout the primary. 

 
 

 

Figure 3: Laws' chronological axis [Own source] 

 
 

 
7
 Formación Profesional it is an education that encompasses different studies or learning that are aimed at labour 

insertion. It is a training system that is equally valid as university education, characterized by its practical aspect and 

proximity to companies. 
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Childhood Education (3 - 6 years) Approach to a foreign language (Playful 
approach) 

Primary Education (6 - 12 years) Foreign language / Bilingual education 

ESO (12 - 16 years) Foreign language / Bilingual education; second 
foreign language (compulsory) 

Batxillerat 8 (16 – 18 years) Foreign language / Bilingual education; second 
foreign language (optional) 

Table 1: Foreign languages in the different educational laws 
 

English language in Spain is such important because the objective of learning it is the 

possibility of communicating and understanding a conversation in a country where this 

language is the official on it; that is why English is the main foreign language imparted in 

Spanish schools. 

Currently, exist two types of degrees: those which are specialised in schools and 

academies, and those which are specialised in general English and superior education. 

There are, precisely, six certificates that everyone can achieve depending on their English 

level: Starters (Pre-A1 Starters), Movers (A1 Movers), Flyers (A2 Flyers), Key for schools 

(A2 Key for Schools), Preliminary for Schools (B1 Preliminary for Schools), First for 

Schools (B2 for Schools), Advanced (C1 Advanced) and Proficiency (C2 Proficiency). 

 

Figure 4: Cambridge English exams 

 
 

8
 Batxillerat, in Spain, is currently a non-obligatory education that is taken between 16-18 years for those students 

who, principally, want to sign up at university. There are, mainly, three types, although in the next course it will 

introduce two more modalities: those in force are: Humanistic - social sciences, scientific and technological, and those 

which will be introduced next year: general and arts (one for plastic arts, image and design and another one for music 

and performing arts). 
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For achieving these degrees, you have to pay a singular quantity according to the way the 

exam is done: on paper or computer: A1 is valuated into 60 euros, A2 into a 100€, B1 in 

105€, whereas B2 in 180€ if it is done on paper and 190€ if computer, C1 costs 190€ if 

paper and 205€ if computer, while level C2 is around 210€ (being the most expensive 

one). Prices usually vary each year adjusting to demand, so the above prices are 

indicative. The most demanded exams are B1 and B2, as usually the last one is the 

minimum level required in many jobs and others studies. 

Students of ESO should have the level between A2 and B1 at 1st ESO, but when being in 

4th ESO, they should be able to have a B2 level, or, in some cases, students with C1 that 

could be those who are really interest in English or those who has a special ability for it. 

Those ones are not very common nowadays. On the other hand, we can find some 

students that, actually, do not have that English level, and that can be on account of time 

or economics’ impossibility, or just because they are not encouraged by an external factor. 

2.4 English academies 
 

English academies are currently very demanded by a great number of people around the 

world, in order to improve their English level. Nowadays, in lots of places require a 

minimum English level to get a job, to get a degree, or just because their level is a little bit 

low. Over the years, more and more academies have been setting up. It is a good place 

where to learn this foreign language that it is becoming so important in our daily life. 

Students of all the four courses go to four academies which the majority of them are in 

Cornellà (The Corner, English Studio and Kids & Us) and the last one is in Sant Joan 

Despí (Big Ben Idiomes). These academies have been selected in accordance with the 

answers to the students’ survey, thus, students of 4th ESO that made the exam and 

answered another academy but did not answer the survey, it has not been interviewed. 
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2.5 Affected people 
 

2.5.1 English academies 
 

2.5.1.1 The Corner 
 

 
Figure 5: The corner’s logo 

 

The Corner is an academy located in Cornellà de Llobregat with more than thirty years of 

experience, exactly 40 years. It was set up by a cousin of the current director, Jordi Rivera, 

in Cornellà near the Town Hall, and then it was moved near to the Cornellà’s train station. 

It has qualificator and native teachers, but it also has Spanish and Catalan teachers with a 

competent level. Students usually have two classes per week, so, students have two 

teachers. But there are others that only go once a week and they do three or two hours in 

the same day with a little break. Depending on their level, they attend more or less hours. 

With a ratio of eight students each class although it permits until twelve, the academy 

offers classes for students from three years old until adults. They are divided into different 

sections according to their years: “Kinder” from three to five years old, “Benjies” from five 

to twelve years old, “teens” from thirteen until seventeen, “adults” from eighteen to non- 

specific number and a special course to those students who are in the university and have 

not had the possibility of achieving an official certificate for them to obtain their university 

degree. The academy has a total of seven hundred students. 

Its methodology for students to learn English is based on dynamic activities with a view to 

transmit the knowledge having such a great time and doing activities, games, etc. The 

academy tries to teach in a natural way. Classes are divided into a little introduction to do 

some speaking, the main part which is based on the book and finally some games in 

relation to the syllabus. Students are evaluated biannually; they do two exams each year. 

Nonetheless, there are other courses that are specific for exam preparations, those do 

more exams divided into the different parts they have. The average is extremely high, 

about a 90–100 % passed. 
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The objective of the academy is not to present their students into official exams, but 

preparing the students to get a qualified level of speaking and listening skills in order to 

reach having a perfect conversation between a native speaker and them. Although it is not 

the aim, students who want can be presented into those official exams, at any level, but 

the mainly ones are First and Advance. 

Books used in this academy are from the publisher Cambridge (they have an alliance 

between Cambridge and the own academy) known as “Cambridge Learning Partner”. This 

alliance also allows preparing the students to the different levels of English and for the 

official exams. 

 

Figure 6: Cambridge Learning Partner’s logo 
 
 
 

Not only The Corner but also Big Ben Idiomes follow Cambridge books. This is the pattern 

that Cambridge, as publisher, wants to implement: 

“The programme follows the following guidelines: 

1. Cambridge Learning Journey as the educational project that seeks to take students 

on a journey through language skills, while at the same time providing a vehicle for 

the cognitive, emotional and social development of the student. 

2. Cambridge University Press materials accredited by the University of Cambridge, 

which guarantee official preparation for exams and help to develop each student's 

own skills. 

3. Cambridge Quality Assurance as a guarantee for the future. This is a widely 

recognised accreditation in academic and professional circles. 

4. Continuous training of the teaching staffs which allows for constant updating of the 

contents and ensures effective and real learning. 

5. Classroom - home communication that allows a direct connection to be established 

with the families and so work together.” 

From: https://thecorner.cat/es/ 
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2.5.1.2 English Studio 
 

Figure 7: English Studio’s logo 
 

English Studio is an academy located in Cornellà de Llobregat with more than ten years of 

experience, exactly twelve. It was set up by Eva Pardo in Cornellà after the academy 

where she was working formerly closed for financial reasons. Then, with some of the 

students of her previous work, imparted classes for them, and when they were too many 

and after five years, she opened the academy. 

It has native teachers that have assigned the classes through the course. They go once a 

week and depending on their level, go less or more hours. 

With a ratio of six students each class, they offer classes for students from four years old 

to adult courses. Divided into “Kids Club” from four to seven years old who do an hour per 

week, “Primaria / ESO” from eight to sixteen which do half an hour per week, “Bachillerato” 

from seventeen to eighteen which do two hours and a half and “Adultos” from nineteen to 

non-specific number. The academy has a total of four hundred students. 

Its methodology to teach English is determined from pleasure classes with the philosophy 

of “Learning English Having Fun”, a slogan which Eva tries to show teachers from there. 

Classes normally are built on a little introduction at the beginning of the class to create a 

conversation, then, homework is corrected and then they follow the book (as a reference) 

doing exercises of grammar, vocabulary, speaking and listening. The last fifteen or twenty 

minutes they do some playful games. Students, on the one hand, are evaluated quarterly, 

and they do quarterly exams in relation to the syllabus of the term. On the other hand, 

these students that are being prepared for Cambridge exams received an extra weekly 

preparation test. The average grade is about 60% because students have not fulfilled the 

weekly worked, but there are others that, as being perseverant are be able to obtain the 

minimum mark to pass the exam and can achieve an 80%. 

Books used in this academy are from the publisher Pearson, and then when preparing 

students for Cambridge exams, they use their resources. 



The influence of English academies on students’ evaluations Hestia 

18 

 

 

2.5.1.3 Kids & Us 
 

Figure 8: Kids & Us’ logo 
 

Kids & Us is a franchise which has academies in more than five countries around the 

world. This academy is located in Cornellà de Llobregat. It began (the franchise) in 2003, 

so it has been teaching for twenty-five years. It was set up by Natàlia Perarnau in 

Manresa, and then rich families have opened the others academies. 

It has qualificator and native teachers, but also has Spanish and Catalan teachers with a 

competent level. Students from one to two years old do forty-five minutes once a week. 

From three to seven, students do sixty minutes once a week, eight years’ students do 

ninety minutes once a week, students from nine to ten do sixty minutes twice a week and 

students from eleven to eighteen do ninety minutes twice a week. 

Students are divided into: “Babies” (from one up to two years old), “Kids” (from three up to 

eight years old), “Tweens” (from nine up to twelve years old) and “Teens” (from thirteen up 

to eighteen years old). With a ratio in Babies’ class of five and the other courses of eight. 

The academy has a total of three hundred and eighty students. 

Its methodology is the natural learning, teachers speak English to create a context. 

Students are evaluated by terms. They are asked to do exams according to what they 

have done during the course and the age: Babies do not take exams, Kids take oral 

exams, Tweens take oral and written examinations and Teens have oral and written 

exams. The average is a 100% because they are always searching the excellence and go 

after the poor efficiency. 

 
Students are presented into official exams with two different certificates: Trinity and 

Cambridge. They use Trinity for those students from A1 up to B1 whereas in Cambridge 

are presented students who want B2, C1 and when they arrive, C2. 

 
Books used in this academy are from them, Kids & Us. Moreover, they are divided into 

stories and they used as a traditional unit. There are, throughout the course, a total of 

three stories, but Kids have more of them because they are shorter than the others. 
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2.5.1.4 Big Ben Idiomes 
 

Figure 9: Big Ben Idiomes’ logo 
 

Big Ben Idiomes is an academy located in Sant Joan Despí with more than thirty years of 

experience, exactly thirty-nine. It was set up by two friends, Angelines Buil and Pilar 

Broncal, who were the pioneering in this city since one of them dead and the managerial of 

the academy changed to the daughters of her, Beatriz and Marta Navarro. 

It has qualificator and native teachers, but also has Spanish and Catalan teachers with a 

competent level. Students, depending on their level, assist more or less hours: “Kids” do 1 

hour per week, “Tweens” half an hour per week and “Teens” two or three hours per week 

depending on the level they are doing (B2, C1, C2). 

With a ratio of minimum five and a maximum of eight learners, the academy has a total of 

seven hundred students. Students are also divided into different groups according to the 

years: Kids, Tweens, Teens and Adults. 

Its methodology for them to teach English is based on the natural learning, the speaking 

and the playful classes. First, students are taught how to speak, then how to write and 

finally the grammatical section, the opposite as it was taught before. Students are 

evaluated biannually. The average grade in the official exams they offer from A2 – C2 is a 

hundred per cent passed students. 

Books used in the academy are from Cambridge (they also have an alliance between the 

academy and Cambridge) known as “Cambridge Learning Partner”. This alliance also 

allows to prepare the students to the different levels of English and for the official exams. 
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2.5.2 The High-school 
 
 

 

The high-school is located in Cornellà de Llobregat with more than thirty years of 

experience, exactly thirty-eight. The idea of founding a new secondary school came from 

the town council and teachers from another secondary school also located in Cornellà. It 

began as a vocational training centre, but later the range of courses was expanded to 

create what is now the Institute with places for ESO, Batxillerat and vocational training. 

Focusing on the English teachers, they are not native, but have a competent level. 

Students, being governed by the law LOMLOE, do three lessons per week of one hour 

each. Nevertheless, students of Batxillerat do an hour and ten minutes. 

With a variable ratio, usually between twenty and thirty pupils, the high-school has a 

maximum of thousand students between ESO, Batxillerat and FP. 

Its methodology is based on the activities of the books used (nowadays Macmillan books 

are used, not only in ESO but also in Batxillerat, but not in FP). Nonetheless, there are 

special classes where there are some discussions in order to practise the speaking skill, 

but the classes are based on grammar activities, reading and listening. The average of the 

marks is not high, we could say that half of the class barely obtain a six out of ten. Then, 

there are some students that achieve high marks, but the minority of them. 

Teachers try to teach through playful classes always with what the institution has provided 

them. For instance, the digital board for Kahoot!9, videos, audios, etc. Nevertheless, the 

class has to follow the syllabus of a book. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

9
 It is a free platform which allows the creation of valuable questionnaires. Students are the contestant, and the 

learner who gets more answers correct and quicker than the other classmates, would be the winner. It is a good way 

to learn or to reinforce learning. 
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3. Practical framework 
 

The practical framework has been divided into three different parts: the surveys send to 

the students and to teachers, a lesson plan focused on the students of 4th ESO and the 

different interviews to the directors and other people of the academies mentioned before. 

3.1. The surveys 
 

The only way to know a little bit more of people “who are affected”, in this case, the 

students, is sending them the first survey. It has been written in Catalan because a large 

part of the students does not understand English correctly and I would not get as many 

answers as I would like. The objective of this survey has been to recognize information 

about them or their lives connected to the English language and to the English academies. 

The questions they were asked to answer are: <Quin curs estàs fent?>, <Vas a alguna 

acadèmia per estudiar la llengua anglesa>, <Si a l’anterior pregunta has respost “sí”, a 

quina>, <Fas algun tipus d’activitat que pugui millorar el teu nivell d’anglès? Quina?>, 

<Quins resultats obtens a l’assignatura d’anglès a l’institut?>, <Tens algun títol OFICIAL 

d’anglès?>. 

Then I sent another one, with the help of my tutor to promote it among them, in English, to 

teachers around Spain in order to know if the conclusions of the survey that I have sent to 

the students have the same or similar points of view. Also, to make other conclusions 

about their experience. 

The questions they were asked to answer are: <In which province of Spain do you 

teach?>; <Which courses do you teach?>; <What’s the average grade in the courses you 

impart?>; <Have you noticed better results in students that study English in an academy or 

as an after-school activity?>. 
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3.1.1. Survey’s analysis 

3.1.1.1. Teachers' survey analysis 

 
 

When talking about the teachers’ survey, we can observe that the majority of the teachers 

teach in Barcelona, there is also another teacher that has not specified in which province 

does he/she teach, but he/she does in Catalonia. There is also another teacher who 

practices her/his profession in Almeria, Andalucia. 

 

Graphic 1: Answers to question 1 [Own source] 
 

 
We also can distinguish that most courses that are taught by five of them are 2nd, 3rd and 

4th ESO. 1st ESO and 2nd Batxillerat are taught by four teachers each one. 1st Batxillerat is 

taught by three of them and other courses that can be FP or as private teacher, only one 

teacher. That shows that all the teachers teach more than one course in the same year. 

 

Graphic 2: Answers to question 2 [Own source] 
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If we talk about the average of the marks of their learners, we observe that there is only a 

teacher that her/his students obtain between 9 and 10 points. Two other teachers easily 

obtain between a 7 or 8 from their students. The most average mark that students usually 

obtain, for four teachers is between 5 and 6. And finally, there is only a teacher that his/her 

students have an average between 0 and 4. 

 

 

Graphic 3: Answers to question 3 [Own source] 
 
 
 

The last question was answered with a great majority: more than the half of the teachers, 

concretely six of them, believe that the fact of going to an academy (or receiving extra 

teaching) increases the marks of the learners. 

 

 

Graphic 4: Answers to question 4 [Own source] 



The influence of English academies on students’ evaluations Hestia 

24 

 

 

3.1.1.1.1. Teachers’ survey curiosities 

 
As curiosities: the teacher that has answered that their students reach a mark between 9 

and 10, is from Barcelona, teaches 1st, 2nd, 3rd,4th ESO and 2nd Batxillerat and thinks that 

the fact of going to an academy do not improve students’ marks. The other teacher that 

believes that going to an academy do not improve the learners’ mark, teaches in 

Barcelona, the average mark is between 5 and 6, and teaches 1st, 4th ESO and 1st 

Batxillerat. The teacher whose students do not arrive to pass the quarter is from Almeria, 

the unique teacher that is from outside Barcelona. She / he teaches all courses except 

“others” and thinks that receiving extra learning as an extracurricular activity, is better. 

There is also another teacher that instructs classes to 4th ESO and “others”, his/her 

students have between a 5 and 6 up to 10 points. She/he teaches in Barcelona and affirms 

the same as the majority. The two teachers that obtain between a 7 and 8 from their 

students are from Barcelona and they teach 2nd ESO both, with the difference of the 

second course imparted: one gives classes to 2nd Batxillerat and the other to 3rd ESO. But 

they have the same opinion about the academies, a clearly “Yes”. 
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3.1.1.2. Students' survey analysis 

 
If we talk about the survey that students were asked to answer, it was replied by a total of 

fifty-nine learners of all the courses (1st ESO to 4th ESO). It was not a surprise for me that 

the most course that answered the survey was 4th ESO, as my tutor helped me because 

he dedicated some minutes of his classes to tell the students if they could write back an 

answer so as to achieve the maximum of them as possible. Hence, thirty students of 4th 

ESO replied to it, which means a 50’8%. A total of nine students from 3rd ESO answered it, 

it represents a 15’3%. A 13’6% of the answers were thanks to students of 2nd ESO, 

exactly, eight of them. Finally, twelve students of 1st ESO reported themselves, with a 

20’3%, being the second course to answer more times, before 3rd ESO and 2nd ESO. 

 
 

 

Graphic 5: Answers to question 1 [Own source] 
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Talking about the second question, more than the half answered that they do not go to any 

academy, forty learners, shows a 67’8% that do not improve their English level outside the 

high-school. As a consequence, nineteen students, a 32’2% said “Yes” when they were 

asked to reply this question. 

 

 

Graphic 6: Answers to question 2 [Own source] 
 
 
 

The next question was related to the second one: it only had to be answered by the 

students that reported “yes” in the previous question. A total of nine students go to “The 

Corner”, four learners go to “English Studio”, five of them attend classes from “Kids & Us”, 

and finally, two from “Big Ben”. 

 

 

Graphic 7: Answers to question 3 [Own source] 
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They were also asked to answer if they did any kind of activity that improves their English 

level apart from the academies. Lots of different answers reached me, but the most done 

one was: seen films and other visual videos in English, ten learners reported it. Four of 

them read in English, and other two listen to music in English. Another two of them take 

classes from a private teacher. Then, there was only one student for all these activities: 

translate what he/she does not understand, write short-histories in his/her the second 

language, talk English at home, talk with a boy or girl from the UK, take speaking classes 

and play Duolingo10. 

 

 

Graphic 8: Answers to question 4 [Own source] 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
10

 It is a website create for free language learning where the aim is to learn playing different tasks. 



The influence of English academies on students’ evaluations Hestia 

28 

 

 

The next question was a bit personal, as they were asked to report their mark in this 

subject in the high-school. Twenty-two students replied that they achieve an assoliment 

excel·lent; (onwards: AE), that number represents a 37’3% of the total. An assoliment 

notable and an assoliment satisfactori; (onwards: AN and AS, respectively) is achieved by 

a total of fifteen students, a 25’4% each mark. Finally, seven of them do not pass the 

English subject (onwards: NA), representing a 11’5% of the total. 

 

 

Graphic 9: Answers to question 5 [Own source] 

 
 
 

Conversion qualification method 

Catalonia USA 

AE A+ / A 

AN B+ / B / B- 

AS C+ / C / C- 

NA D+ / D / D- / F 

Table 2: Conversion in the qualification method [Own source] 
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The question that was reported with some lies was the last one, and that is because 

students that in the first question answered that their course was 1st or 2nd ESO and they 

had an official certificate of C1 or C2, which it is impossible according to the level taught in 

high-schools and in academies. Nonetheless, a great majority answered that they did not 

have any official certificate, exactly, forty-five students, 58’4%. A1 is a certificate that 9 

learners have; 11’7%. A2 a little less, with 6 of them, 7’8%. B1 was the second most 

answered certificate, with ten students, representing a 13%. B2, the certificate that I 

thought would be very report, only was answered by three students, 3’9%. C1 was the less 

answered, with only a student reporting it, 1’3%. Finally, there were 3 answers for C2; 

which means a 3’9%. 

 

 

Graphic 10: Answers to question 6 [Own source] 



The influence of English academies on students’ evaluations Hestia 

30 

 

 

If we compare the results of the students’ survey of the questions: “Quins resultats obtens 

a l’assignatura d’anglès a l’institut” with “Vas a alguna acadèmia per estudir la llengua 

anglesa?” we can see that, when the mark goes up, there are more students that go to an 

academy. Students that have “No assolit - NA", a total of seven, only one goes to an 

academy, The Corner. Learners with “Assoliment satisfactori – AS", fifteen of them, 

surprisingly, anyone go to an academy. Students with “Assoliment notable – AN", fifteen of 

them, only four of them go to The Corner and two of them to English Studio. Finally, the 

best mark, “Assoliment excel·lent - AE”, has been achieved by twenty-two students, where 

twelve of them go to an academy: five to Kids & Us, two to Big Ben, four to The Corner 

and one to English Studio. Moreover, we can see that, the difficulty of the course does not 

matter in relation to the marks: the course that we could classify as the most difficult could 

be 4th ESO (English is an accumulative subject, what means that syllabus made in 1st ESO 

it is also done in the next courses. If you do not understand it in the first courses that is the 

basic grammar, in the next courses would be even difficult) because there are lots of 

students that have an “AE”. 
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3.2. Lesson plan 
 

The lesson plan I have prepared is based in 4th ESO’s book. I also looked for other files as 

the 3rd ESO and 1st Batxillerat book, and an exam standard level to inspire me about 

preparing the practise. That way, I have planned some exercises about present and past 

tenses, prepositions, and modal verbs, among others, to see if they have learnt during the 

obligatory period of Educació Secundària Obligatòria what its curriculum demands to get 

the diploma. Due to some students that have special necessities in relation to the exams, I 

have prepared two types of exams: the first one, which was for the majority of the 

students, had a grammar part based on 8 exercises and a listening11 part, in letter 12; 

while the second one had six grammar exercises and the same listening, but the letter was 

at 14 for them to read better. 

The students, which have had to complete this exam level, will be 4th ESO students 

because they are supposed to have learnt the knowledge that ESO’s curriculum proposes. 

Moreover, because it is easier in this course because the main English teacher is my 

research project’s tutor and he could let me a class dedicated only for an exam that it is 

not in 4th ESO’s programme, while others could not have enough time to dedicate a 

complete class for something external of what the Ministry of Education suggests. 

In order to compare the results, I have corrected all the exams and I have compared the 

marks between those who go to an academy (that it has been the first question) and those 

who do not go. Then, I have compared them among the four classes (how the ratio of 

students and its behaviour could affect them when learning English). 

Some students answered that they went to an academy to improve their English level. As 

all of the academies that I had to visit were provided by the students’ survey, I did not need 

an interview with new onews. But there were other academies that the survey did not 

provide me and I have not gone to those ones. This is because I only had a meeting with 

those which students who had answered the survey go and take classes. 

 
 
 
 
 
 
 
 

 

11
 https://www.englishaula.com/en/cambridge-english-test-exam-preparation/cambridge-english-preliminary-b1- 

preliminary/listening/exam-parts/exercise-practice-test/3-3-2-6301550246887424/ 

http://www.englishaula.com/en/cambridge-english-test-exam-preparation/cambridge-english-preliminary-b1-
http://www.englishaula.com/en/cambridge-english-test-exam-preparation/cambridge-english-preliminary-b1-
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At first, my intention of correcting the exams was to discount –0.1 every time the learner 

made a mistake in a multiple-choice exercise in the final mark, but then, when I looked 

down on the exams, I realized that no more than the half of the students that did the exam, 

would reach half of the total mark. So, I changed it and I discounted it in the exercise 

instead of in the final mark. 

 
 

 

Figure 10: Level tests corrected [Own source] 
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3.2.1. Lesson plan’s analysis 
 

Once the exams have been made and corrected, a total of 66, 18 distributed in class A, 17 

in class B, 14 in class C and 17 in class D; I have noticed about the poor marks that 

students of 4th ESO have obtained: on the one hand and talking about general terms, the 

highest mark has been a 9’4 out of 10, whereas the lowest one has been 0’1 out of 10. If 

we focus on the different classes, we have that, in class A, the average of the mark has 

been a 5’4 out of 10; in class B, has been a 4’2 out of 10; class C has the average of 4’7; 

finally, class D with an average of 4’6. In conclusion, the only class that has passed the 

exam has been class A. 

 

 

 

Figure 11: Correcting level tests [Own source] 
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On the other hand, being more thorough, the best mark in class A has been an 8’5, 

whereas the worst one has been a 1’3. In class B, the highest mark has been a 6’2, but 

the lowest one has been a 1’7 out of ten. Nevertheless, in class C the best one has been a 

9’4 while the worst has been a 0’4 out of ten. In class D, instead, the highest mark has 

been an 8’7 and the lowest a 0’1 out of ten. Learners who go to an academy, a total of 15, 

have an average of 6’6 out of ten in the exam, whereas students that do not go to an 

academy, a total of 51, have an average of 4’2 out of ten. 

The lesson plan was quite good: all the students that attend that day in class made the 

exam, but not all of them where there, as they had a school outing. Despite that, all the 

classes were peaceful. Nevertheless, this quietness made that some people could copy 

with their classmates or with the mobile phone. I noticed it very simply, because there 

were not lots of them. There were other students that they did not hide the fact of cheating. 

Other students did not make the exam, just complete their name and surname and if they 

did –or not– go to an academy. 

 

 
3.2.1.1. Lesson plan’s curiosities 

 
As curiosities, girls have a better mark than boys with a 4’8 out of ten, the girls, and a 4’7 

out of ten, the boys. A total of 14 girls have passed the exam and a total of 17 girls have 

failed it. Nonetheless, a total of 15 boys have passed it and a total of 20 boys have failed 

it. The exercise that has gone better has been exercise number 4 and the worst one 

exercise number 3. Also, there are more students of class A who go to an academy (8), 

class B (4), later class C (3), and finally D (2). 

 
 

Moreover, the percentage of passed students has been a 44%, while the percentage of 

failed students has been a 56%. The percentage of passed girls is a 45%, whereas the 

percentage of failed girls is a 55%. Talking about the boys, the percentage of passed 

students is a 43% and the failed percentage is a 57%. Talking about the classes, class A 

has a total of 66’6% of passed students, and a total of 33’3% of failed students. Class B, 

has a total of 29’5 passed students and a 70’5% of failed students. Class C has a total of 

43% of passed students, while the percentage of failed students is a 57%. Finally, class D 

has a total of 35’3% of passed students and a total of 64’7% failed students. 
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Besides that, there are twenty students of 4th ESO that receive some type of extra 

learning, not only in an academy, but also with private teachers. 

On the whole, learners who go to “The Corner”, a total of ten of them, their exams have 

made an average of 5’48 out of ten. Four students go to “English Studio” and they have 

reached an average of 7’4. Two of the learners attend a private teacher, with 3’25 points 

out of ten. There is only a student who goes to “Kids & Us” and has a mark of 5’3. There is 

also another lonely student who goes to “Capitol School”13, and has a 7’13 out of ten. 

Finally, we have two students that go to “Language House”14 and they have obtained the 

maximum average mark if we compare the six institutions: an 8’45 out of ten. 

 
 
 

 
Figure 12: Lesson plan’s picture [Own source] 

 
 
 
 
 

13
 It is another English academy located in L’Hospitalet de Llobregat. Nevertheless, the academies interviewed were 

based on the survey and this student did not answer to it. 
14

 It is another English academy located in L’Hospitalet de Llobregat. Nevertheless, the academies interviewed were 

based on the survey and these students did not answer to it. 
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3.3. Interviews 
 

Once I had closed the students’ survey, I analysed if they go to an academy – or not – and 

which. Thus, I got in touch with them and arranged a presential meeting to ask the director 

or the head teachers of the different academies the questions I had prepared them to 

know a little bit more of, in general terms, their way of teaching, the number of students 

they have, the books they use, etc. 

They were asked to answer several questions: <How many years has the academy been 

teaching?>; <Do you take exams?>; <How many?>; <Do you evaluate by terms or directly 

at the end of the course?>; <Which is the average grade?>; <How many students, in 

general terms, does the academy have?>; <How many students are in class (talking about 

the ratio)?>; <What courses do you impart? (Relate it to primary until high-school, for 

instance)>; <Which is your teaching method?>; <Which book do you use? (For example, 

Cambridge, etc)>; <Are your students presented into official exams?>; <Which is the pass 

students’ rate?>; <The history of the academy (when, why, by whom, etc)>. For make it 

easier for me to transcript the interviews, the head-teachers and directors were asked if 

their voice could be recorded. With their approval, the audio of our conversation has been 

audiotaped for then transcript it with more facility and to avoid important information 

missed. 

On the other hand, two teachers from mine high-school were interviewed. They are 

teachers of English, German and French. These interviews have been made in order to 

understand better the methodology of it in a deeper way, not only as a student. The 

French and German teachers have been useful in order to compare the French’s and 

German’s marks (as non-obligatory subjects in the high-school) between the English’s 

marks (as an obligatory subject). This has helped me because learners who attend to 

French and German classes are non-obligated, thus, their marks could be higher in 

relation to all the students who attend English classes, who are obligated. The questions 

they were asked to answer are quite similar, but less in comparison to the academies 

ones: <How many years have you been teaching?>; <Do you take exams?>; <How 

many?>; <Do you evaluate by terms or directly at the end of the course?>; <Which is the 

average grade in your course?>; <How many students, in general terms, do you have?>; 

<How many students are in class?>; <What courses do you impart?>; <Which is the 

teaching method do you use?>; <Which books do you use?>. 
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3.3.1. Academies’ interviews analysis 

3.3.1.1. Shay O’Toole’s interview analysis 

 
The first meeting I had was with the head teacher’s The Corner, Shay O’Toole. As I have 

been more than 10 years in that academy, I preferred beginning the interviews with him 

because I can talk with him more often than with the other academies without having to 

seek a meeting in case I have more doubts or questions. Also, because I feel more 

confident and that could help me in order to develop more questions, fix the ones that are 

incorrect, etc. 

It was such a great interview, all the questions were asked and answered perfectly, without 

having any problem. There were some questions that I knew the answer but I preferred to 

ask him anyway. Otherwise, I learned new details that I was unaware of. 

 
 

3.3.1.2. Eva Pardo’s interview analysis 

 
The second one was with the director’s English Studio, Eva Pardo. We had a longer 

interview than with Shay, as I did not know anything about this academy. Apart from the 

prepared questions I had, I asked for more information in order to compare it with the 

information that the first interview provided me. Then, once we had finished with the 

conference, she showed me the installations and explained me a little more of the 

organisation with classes and students to complete the information she offered me. 

 
 

3.3.1.3. Elisabeth Gala’s interview analysis 

 
The third interview I had was with the director’s Kids & Us, Elisabeth Gala, which was quite 

longer than the other meetings. This academy uses a different methodology in comparison 

to the others, as is an own method, hence, it took more time for explaining all the classes, 

students and the methodology. She also showed me some books and other material to 

understand more the syllabus and the method they use. 
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3.3.1.4. Merche’s interview analysis 

 
The fourth one was with the secretary’s Big Ben, Merche, because the director was not 

there and she could help me. We had the shortest interview but because it was precisely. 

In so, we have talked about the redacted questions and others that were appearing with 

the evolution of the conversation. 

 

 
3.3.2. Teachers’ interviews analysis 

3.3.2.1. Adrià de Gràcia’s interview analysis 

 
The second to last interview was with an English and German teacher, Adrià de Gràcia. 

At the beginning, the idea of asking him for the marks of the German students he had was 

not in the first questions, but then, I realized that it was, as French, another non-obligatory 

language, so, the information could helped me in order to analyse and compare, and to 

conclude the hypothesis and other data provided to me. He told me that he teaches about 

forty-five students, and their average mark is about a six up to ten. However, he also 

teaches German, and my thought about the higher marks in a non- obligatory subject was 

incorrect; students have an average of four or five up to ten. This fact can be also 

determined because students usually attend as an extracurricular activity, English classes, 

and not German classes, only a few of them. 

 
 

3.3.2.2. Gemma Ribes’ interview analysis 

 
The sixth and the last interview was with an English and French teacher, Gemma Ribes. It 

was, as she said: “short and sweet”. There were some answers that surprised me, and 

other that I knew from the other interviews. Thus, she contributed with new and important 

information for the development of the conclusions and the final answer for the result of the 

hypothesis. She commented to me some answers that were the same than Adrià’s, as the 

institution is the same. For instance, books used. However, the marks their students used 

to get in French were higher than the average of the English marks, a six up to ten, 

compared to a seven of the non-obligatory subject. In comparison to the average mark of 

students of German, is also higher, a seven in French and a four or five in German. This 

fact confirms, on the one hand, the hypothesis that as French is not obligatory for 

students, their marks would be more elevated. Nevertheless, on the other 
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hand, the mark of the other subject, which is not obligatory for learners, refutes the same 

hypothesis. 

Moreover, she likes to teach in a communicative way, and not at all as a playful class. She 

thinks that, in a course as 2nd Batxillerat, the class cannot be taught as a dynamic lesson 

because at the end of it, students would have an important exam where the objective is to 

achieve the best mark as possible in the skills of reading, listening and writing. 

 

 
3.3.3. Audio interviews 

 
 

 

Figure 13: QR’s audio interviews [Own source] 
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4. Conclusions 
 

After having spent almost a year searching for a solution to my hypothesis, and, thus, to 

achieve my objectives and the search question, I have concluded that: 

Firstly, I noticed that, according to the survey sent to teachers, the great majority of those 

who answered it were aware that going to an academy increased the English level. 

However, the lesson plan and the survey I sent to students, did not answer the same: 

learners without doing an extra-curricular activity related to English language, also get the 

best mark (AE); whereas students who go to an academy, also could get low marks, as 

NA or AS. 

Furthermore, I realized that not all the teachers think the same about the increase of the 

marks depending on if they go – or not – to English classes. Nonetheless, more than half 

of them believe that this fact does increase the marks. 

On the other side, the marks their students achieved are quite lower, being the average on 

5’1 up to ten. 

Secondly, students who go to an academy, largely have good marks, but there are others 

that have obtained less than a 7, a mark that is quite low if the learner attend an academy. 

On the other hand, I also noticed that as students' grades got higher, the number of 

students going to an academy grew proportionally. So, at the lowest grade I found only 

one student taking extracurricular English classes, at the second lowest grade I found that 

there are no students attending English classes and getting this mark. However, four 

students go to an academy and get the second highest mark. But of the 22 students who 

get the best mark, twelve of them go to an academy. 

Thirdly, the lesson plan was as I thought, the great of the students having NA and not too 

much having among AS to AE (this finally mark not being achieved by more than four 

students). That showed me that students, although going to academies, marks not were as 

high as I thought at the beginning. 

Moreover, the interviews demonstrated to me all the differences that the different 

academies had among them. Not only the methodology, but also the ratio number in class, 

publisher books, official English exams, etc. Made me notice about the different ways 

which students of the high-school were taught. 
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Besides that, the interviews done to the two different teachers in the high-school showed 

me that, in the non-obligatory subject French, students get better marks in comparison to 

the English ones. Nonetheless, in the other non-obligatory subject provided by this 

institution, German, learners do not overcome the English marks. 

I also noticed about the different ways the teachers instruct and how the levels they train 

affect to it; whereas the first teacher, who does classes for 1st Batxillerat and 3rd ESO tries 

to impart an amusing class and trying to impart it the lighter as he can, the second teacher, 

who teaches classes to 1st and 2nd Batxillerat, tries to communicate as much as she can, 

and also emphasize in writing well. 

Afterwards, if I had to decide which institution is better, I would say that receiving 

education from an academy is better than in a high-school (whichever), as the attention is 

more effective (there are less students each class), the great majority in academies are 

there because they want (there are others that they are obligated by their parents, but they 

quickly are dropped out from the academy because the family is losing money). Then, 

course books usually are more focused on learning as much level as possible, whereas in 

the high-school is focused on learning the minimum level where the student is able to take 

a natural conversation. However, in academies usually the first and the second course (P3 

and P4) are free, for then have the family like obligated to continue because they see that 

their child is learning and improving his/her English level. In the ESO’s period, students are 

obligated although they do not want, to practice and to attend English classes, and usually 

is the most failed subject. 

Finally, and once considered all the previous data, I can state that, going to an academy 

do not increase exponentially the results of the students, but this fact enhances their 

marks subtly. 

Therefore, the hypothesis “going to an academy makes exponentially better marks for 

students” is totally false. 
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6. Appendix 
6.1. Teachers’ survey  

 

 

 

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 14: Teachers' survey [Own source]
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6.2. Students’ survey  
 

 

Figure 15: Students' survey [Own source] 
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Figure 16: Students' survey [Own source] 
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6.3. Level test (12)  

  
 

Figure 17: Level test [Own source] 
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Figure 18: Level test [Own source] 
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Figure 19: Level test [Own source] 
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Figure 20: Level test [Own source] 
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6.4. Level test (14)  

  
 

Figure 21: Level test [Own source] 
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Figure 22: Level test [Own source] 
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Figure 23: Level test [Own source] 
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6.5. Transcript interviews  

6.5.1. Shay O’Toole, The Corner 

 
Hestia: (…) Is for mine research project. 

Shay: OK. 

Hestia: Yes? And as I said, it was about the influence of English academies on students’ 

evaluations. 

Shay: Come on! 

Hestia: OK, so, how many years has the academy been teaching? 

Shay: (Hesitation). Like forty years or so. 

Hestia: Forty? 

Shay: (Affirmation sound) 

Hestia: Wow... This is a silly question; do you take exams? 

Shay: Yes, (?) we take exams, but it is not the objective of the academy. The objective is 

to learn to speak English, you know? 

Hestia: OK, and how many exams? 

Shay: (Hesitation). Well, this year for first certificate (FCE) were like sixty or so and then 

for advanced maybe another twenty or thirty so then over the course of the year are one 

hundred, maybe, students taking exams... 

Hestia: Perfect, and do you evaluate by terms or directly at the end of the course? 

Shay: Well, it depends on the course, it depends on the level, like kids do not really take 

exams, but then there are courses that are specific for exam preparations so they do take 

trimestral exams, biennial exams or twenty-day exams, whatever... 

Hestia: OK, and which is the average grade of the marks? 

Shay: Again, it depends on the level, I mean, if the younger learners take exams the 

average is quite high, very high actually because, you know, is to encourage more than 

evaluate... 

Hestia: Yes. 

Shay: … because there’s an ongoing evaluation by teachers throughout the course, so the 

exams are, you know, are just another form of evaluation and then I do not know, I mean, 

it’s hard to say because for first certificate the average can be, I do not know, because you 

know, it is a difficult level... 

Hestia: Yeah! 

Shay: …it is very difficult to say. (laughs). 
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Hestia: Well, and how many students, in general terms, does the academy have? 

Shay: Wow! (laughs). Over the course of the year because we run courses that are 

subsidized (hesitation) by foreign bodies such as SEPE15, SOC16 and consortium classes 

and these courses start... and are short courses, we are going to say short classes like 

three months or something similar. So, it’s hard to say, like, I mean, in the academy, from 

September to June are seven hundred students and then plus the other activities like 

another seven hundred students more, a total of 1400 students. 

Hestia: Oh, wow! And the ratio of students in class? 

Shay: The? 

Hestia: The number of students that are in each class? 

Shay: About the average? 

Hestia: What? 

Shay: Average? Eight. 

Hestia: Eight. 

Shay: And then for academy classes we have a maximum of twelve and then COVID-19 

was difficult with this... 

Hestia: Yes... 

Shay: the pandemic we had to, like, reduce the number of students of some classes. Then 

some classrooms are bigger than others and that facilitate a greater number of students 

than other classes. For instance, this one is, you know, you can sit twelve students on 

here but there are classrooms that are little smaller... an average of eight. 

Hestia: OK, and what courses do you impart, I do not know from primary until high-school... 

Shay: Oh yes! P317 through adult courses. 

Hestia: Well, and which is your teaching method? 

Shay: The principal objective of the school is that the student leaves The Corner being 

able to attend a university course in English or to attend a job interview in English, too. So, 

we focus a lot on speaking and listening skills. On the other hand, classes should be 

dynamic and fun because most of the students have been at school and the last activity 

they want are non-dynamic classes, you know, page sixty-six, exercises three, four, five 

and six, or whatever, you know. We try to make classes as fun as possible... as dynamic 

as possible. 

 

15
 Servicio Público de Empleo Estatal. 

16
 Servei d’Ocupació a Catalunya. 

17
 It is a non-obligatory teaching which is impart in primary schools. Students are three, four and five years old 

depending on their level (P3, P4 and P5 and if have not repeated any course). 
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Hestia: OK; and which books do you use? 

Shay: (hesitation) Regarding books, we have a deal, we work hand in hand with 

Cambridge University Press, we try their editions of books always. 

Hestia: Well, and are your students presented into official exams? 

Shay: Again, it is not the objective of school, but unfortunately, we live in a world where a 

piece of paper or students that have certain diplomas as B2 and C1 qualifications are 

essential to get into courses or to qualify, yeah, so we prepare students for first certificate 

and then C1s as well, but also some TOEFL18 exams for students that want an outside 

opinion of... evaluation of its course. 

Hestia: OK, and... wow, that’s a difficult question: which is the pass students’ grade? 

Shay: Is extremely high because, I mean, like, who knows what’s going to happen in the 

exam I mean, for example, in a couple of weeks, sixteen students are to take FCE on the 

second of July and we are hoping for a hundred per cent pass grade, but some people can 

have a bad day... there are a lot of factors playing against... 

Hestia: Yeah, yeah, I know first-hand (laughs) 

Shay: Sure! 

Hestia: And the final question is: the history of the academy (when, why, by whom...) 

Shay: Yeah! Well obviously, the director is Jordi and I think it took over, something like 

thirty years ago, from a cousin of him who started an academy here in Cornellà, and then 

Jordi changed the location that used to be near the Town Hall Square and he brought it 

over here in relation to the better facilities there are 

Hestia: That’s perfect, that’s it? 

Shay: What, what? 

Hestia: That’s it? 

Shay: That’s it, that’s it! 

Hestia: Thank you so much. 
 
 
 
 
 
 
 
 
 
 
 
 
 

18
 Another type of exams, among Cambridge, which has an academic standpoint based on the United States of 

America. Is the best one if your aim is coursing undergraduate and postgraduate in the previous country. 



The influence of English academies on students’ evaluations Hestia 

60 

 

 

6.5.2. Eva Pardo, English Studio19 
 

Eva: (…) But the research project... 

Hestia: Yes! 

Eva: ...is for the next year, I understand. 

Hestia: I begin this year and basically is it focus on summer; you have to carry it out on 

summer and a little bit earlier and then, at the beginning of the course they let you a month 

to finish it the next course. 

Eva: OK, because you have done 1st Batxillerat, right? 

Hestia: That’s it, I have just finished it. 

Eva: OK, OK... 

Hestia: So, look, the first question is about how many years the academy has been 

teaching? 

Eva: OK, let’s see (hesitation). I have been all my life being teacher and arrived a moment 

where I was in an academy that closed for an economic issue and then I set up on my own 

kind of it. Some students that I knew from the academy come with me because I had a 

little place where I was teaching them for five years; I had some groups each day and then 

when I had too much students, I decided to set up a formal academy. It has, nowadays, 

twelve years old... 

Hestia: Twelve. 

Eva: Twelve, yes. And if we add up the previous five years, a total of seventeen, but, well 

officially 12. 

Hestia: OK; and do you do exams throughout the course? 

Eva: Yes, let’s see: we do, on the one hand, trimestral exams in relation to the term 

syllabus that students are learning, and on the other hand we had the official Cambridge 

exams as we are an Official Preparator Centre, what means that we do not test but we do 

prepare them, we are authorised by Cambridge. That implies that apart from doing the 

ordinary trimestral exams, those students that are being prepared for B2 or C1, all these 

Cambridge degrees, we give them an extra special preparation, weekly tests. They are the 

real ones, so are from other years. And we track them. Thus, these students that are 

Cambridge candidates at the end of the course we do them a simulation exam for them to 

see their improvement: if they’re prepared or not. 

Hestia: OK, so do you evaluate... 
 
 

19
 The original conversation was in Spanish; thus, I had translated it. 
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Eva: Quarterly and then, the special students of Cambridge have to do kind of a weekly 

work, which is a continuous assessment. 

Hestia: And these students are chosen by Cambridge or by the academy depending on 

their level? 

Eva: Well, they reach a point at which achieve the level demanded for First and the same 

year we gather all the parents and we explain them that the dynamic of the course would 

be changed because they would be more demanded (the weekly tests for practicing in 

front of a real exam, for getting used to it and for having more guarantees of passing). OK? 

Hestia: OK, and more or less the average of the marks? 

Eva: Let’s see. Normally, when student’s finish their course I would say that a sixty per 

cent of the students pass. And why only a sixty...? Because they have not fulfilled the 

weekly worked. 

Hestia: OK. 

Eva: OK? I mean, all depends in how you work. If you do not do it, later would be very 

difficult to reach to the required level. These who have been persevering, would be able to 

obtain the minimum mark to pass the exam. And those who have worked throughout the 

course, an eighty per cent pass. 

Hestia: Oh! OK, OK. And more or less, how many students are learning in the academy? 

Eva: Nowadays? 

Hestia: Yes. 

Eva: Well, the average more or less... well, with COVID-19 everything has changed a lot, 

but in full swing, the academy has about four hundred students, then when summer arrives 

is lower, because lots of Batxillerat student’s drop out in May or June due to the exams, 

but more or less, about three hundred and fifty or four hundred. With COVID-19 was lower, 

and we are in a recovery period. 

Hestia: It is understandable. And the ratio number in class? 

Eva: Six, six guaranteed. Because that is what defines us as an academy. 

Hestia: OK! 

Eva: We have classes designed with a maximum of six students. Is something that we 

guarantee. 

Hestia: Obviously, for better teaching, for the student to... 

Eva: Exactly, more tracing, a better personal care, if a student has a localized problem, we 

offer a tutorship or reinforcement. 

Hestia: OK. And how about the courses you impart? I mean, from P3 to 4th ESO...? 
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Eva: Yes, we do from P4, we do not offer courses for P3 because they are so little, to 

adult courses. All the ages. 

Hestia: OK! OK! And such a little strange question... The learning method in what is 

based or which is the objective of this academy? 

Eva: OK, well, I always, when a teacher starts with me, try to instil the way I have taught 

and have always been successfully and I always search that they follow this teaching 

philosophy. I have a slogan that is “Learning English having fun”. And it’s imparting the 

classes the most pleasant as possible. It’s obviously that we have to follow a book’s 

syllabus, and we follow it, but it not has to be exactly exercise by exercise, it is more like a 

reference. So, classes normally last half an hour for kids and teens and then specific 

courses, as First, go on for more, but first of all is about a little introduction, how are they, 

how everything is going, to conversate, then homework is corrected and finally we follow 

the book (grammar, vocabulary, speaking and listening), a bit of everything and the last 

fifteen or twenty minutes in function of how the group has been throughout the class, we 

do some playful games but with English practice in relation to the syllabus worked. 

Hestia: And they come only once a week...? 

Eva: They come once a week. 

Hestia: Half an hour, once a week. Both, kids and teens? 

Eva: Yes, but the little ones only come for an hour. 

Hestia: OK, and the older ones? 

Eva: Elders are different. They do two hours and a half; it is a kind of intensive. 

Hestia: OK. 

Eva: And they come only one day but they do two hours and a half with a little break. 

Hestia: OK. And related to the books, which publisher do you use? 

Eva: Pearson, exclusively Pearson. Let me see if I have one here... 

Hestia: I had never heard them. 

Eva: Yes, it is written “Pearson”. 

Hestia: Oh, OK! I can search them from home. 

Eva: Yes! I have always worked with them since I began alone and I have liked it a lot the 

appointment that they have. They are constantly innovating. Since COVID-19 they got 

their act together regarding online books with lots of resources. In fact, all teachers are in 

class with their laptop and they work with the online book, resources online...it is more 

interactive. Listening is online too. The customary CD are no longer in physical. 

Hestia: Yeah! Better. 
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Eva: In case we have to, another time, return to online work it is so prepared. 

Hestia: Perfect. And when a student, not in quarantine, but the time we had to wear 

mask... when he/she was positive in COVID-19, he / she continued with the weekly 

class...? 

Eva: (hesitation) We did what is called as a hybrid class. Which means that who had 

COVID-19, they used Skype20 for connecting with the teacher to follow the class. So, 

students were in person and online if need it. 

Hestia: OK. And how many students are presented each year into official exams? 

Eva: Well, I would say around... well it depends on the year because there are years we 

have, depending on how the course has been, more students than on other years; but an 

average of twenty or thirty students. 

Hestia: OK, OK. There are a lot. 

Eva: Yes, yes, there are so much. 

Hestia: And... Well, is the last question and you have answered me a little bit, but the 

history of the academy? Were you, basically who set it up, right? 

Eva: Yes, I have been since I was twenty-five that I have taught English in different 

academies, always in Cornellà and well, I have always kept in mind to open my own 

academy and as I have been in different places, I saw things that I liked and others that I 

didn’t, so, when I decided to set up my own academy, I decided to sum up everything I 

think it was good, what I liked from the others academies and avoid those things which 

were bad and I created this academy with a personalized concept, with lots of students’ 

tracing, lots of parents' deal, if necessary, interviews... In this way we are always very 

open to every meeting with parents, with me, with teachers... We like to have a fluently 

communication. 

Hestia: OK, so that’s it! 

Eva: It has been so quickly, right? 

Hestia: Yes! 

Eva: Very good, you had everything prepared. 

Hestia: Well, is quicker for me and for you... 

Eva: Well, if you see you need more things for the research project, contact me, right? 

Hestia: OK! 

Eva: When do you have to present it? 

Hestia: If I am not wrong, by the end of October. 
 

       

         20
 It is a website which allows a text, voice and video communication with others around the world.
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Eva: October, OK. 

Hestia: Yes, the final research project. 

Eva: OK, in June I am here, if you have some doubts or questions, or you want to enlarge 

the information, or if I can lend any type of documentation or anything, tell me, right? 

Hestia: OK! 

Eva: In August we are not here, but we are in September. 

Hestia: Perfect, I am so thanked. 
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6.5.3. Elisabeth Gala, Kids & Us21 
 

Elisabeth: If you want, I can tell you... 

Hestia: OK, of course! 

Elisabeth: At the level of Kids and Us, I mean, I do not know what you need, now we talk 

about it, but Kids and Us has an own method I do not know how far I can help you or not, 

regarding... Well, ask me and we would see. 

Hestia: (laughs) Yes, is basic, how many years has the academy been teaching? 

Elisabeth: OK, OK, perfect. So, look, in this academy...? That’s why I asked you, Kids and 

Us is franchise. I do not know if you are doing it by context, by place, in Cornellà. 

Hestia: (hesitation) No, by franchise. 

Elisabeth: The franchise began in 2003. 

Hestia: OK. 

Elisabeth: OK? Nonetheless, in Cornellà opened in 2008. But in general terms, in 2003. 

Hestia: OK! And, for instance, do you take exams. 

Elisabeth: We do exams, look is divided a lot... Later if you want me to take notes, 

because you wouldn’t remind. 

Hestia: OK. 

Elisabeth: Think that we teach students from one year to eighteen, with all that it entails 

when are older. What happens, with one and two years old we do not take exams. 

Students from three to eight take oral exams. 

Hestia: OK! 

Elisabeth: It is not an important exam, is just a mark to send report (to parents). It is from 

what they have done in class. Is asking the same but the teachers, not as an exercise. 

Hestia: Yes. 

Elisabeth: So, here (with nine years old to twelve) is when they begin to write and to read 

in English. So, they also have a written examination. 

Hestia: OK. 

Elisabeth: And then, here (with thirteen years old to eighteen) they have, not only written, 

but also oral exams. What happens, although it goes by terms, as the syllabus goes by 

histories, they would have four histories during the course. These ones (three to eight) 

have a lot because there are shorter than the others. Related to the oral exam, they have 

 
 

 
21

 The original conversation was in Spanish; thus, I had translated it. 
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once per quarter, so, a total of three throughout the course. These are the important ones 

for us, the objective is that they learn to communicate with others. 

Hestia: OK. Thus, you do three each course, right? 

Elisabeth: Yes, exams, three. That are our exams, then the official ones are not ours. 

Hestia: Perfect, and do you evaluate by terms or triannual? 

Elisabeth: Yes, by terms. 

Hestia: And more or less, I do not know if you can tell me, but, the average mark? 

Elisabeth: Yes, I can tell you because we have a pass grade for the little ones since eight 

out of ten. And then, since here (eight to eighteen), about a six. But we are always looking 

for the superior quality and go after poor efficiency (which is less than eight for Kids and 

Us). But, it’s quite easy to obtain this eight if they have come because learning is very 

natural. 

Hestia: Well, and how many students does the academy have? 

Elisabeth: Nowadays, we are three hundred and eighty. 

(…) 

Hestia: And how many students are in class? 

Elisabeth: Look, babies22 with a maximum of five students per class, and then other 

courses have a maximum of eight. The ratio is eight. 

Hestia: OK, OK. So, you do not impart classes for adults, right? 

Elisabeth: No, no. 

Hestia: Up to eighteen only? 

Elisabeth: Exactly. When you sign up in this method according to your age, you begin 

with one and you leave with eighteen, but, when a kid arrives going to P5, starts in one 

course less. It lengthens until twenty years, but only in this specific cases. 

Hestia: So, the method you use to teach, more or less what is it about? 

Elisabeth: The own methodology is the natural learning, is the key. What I say to the 

parents is that: those who are Spanish speakers and with three years go to primary 

school, and the teachers speak us in Catalan, they do not do classes for those who do not 

understand this language. They do not translate. They just speak in English to create a 

context. Until seven years the circuits language are developing, so, we take the 

 
 

22
 On Kids & Us students are divided into: 

- Babies (from one up to two years old). 

- Kids (from three up to eight years old). 

- Tweens (from nine up to twelve years old). 

- Teens (from thirteen up to eighteen years old). 
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advantage. I mean, if a student who is seven years old wants to sign up in Kids un Us, 

he/she can’t. It has to be an exceptional case (has lived abroad, au pair23, the only 

requirement is that the student has had any type of contact with the language). 

Hestia: And which is the publisher of the books do you use? 

Elisabeth: Are from us, Kids and Us. But, when we prepare students for official exams, 

are Cambridge. 

Hestia: Oh, OK! And students are presented into official exams, right? 

Elisabeth: Yes, we have Trinity24 and Cambridge. 

Hestia: I hadn’t listened it before. 

Elisabeth: Yes, is as Cambridge; and we like it a lot because their exams are orally. When 

they are eight or nine, they are presented into these official exams, but according to their 

level. Trinity exams are more for A1, A2, B1 and Cambridge exams for B2 and C1. 

Hestia: And they are not presented into Proficiency? 

Elisabeth: We have not arrived because the academy is bigger with the students. The 

older students we have, next year will be 17. 

Hestia: And the percentage of pass students? 

Elisabeth: About the official ones, a hundred per cent. And when are younger, a report 

can’t arrive home being failed. If a kid is going to fail, we will do as much as we can to 

repeat the exam and to have it passed. 

Hestia: Because you do not want a failed report to come home or...? 

Elisabeth: Because we look for the excellence. And because, if a kid arrives home failed, 

means that he/she hasn’t acquire the syllabus of the term. Obviously, exams are failed, but 

we search another way to teach them and them to learn. 

Hestia: And the history of this academy, or in general terms, as you want? 

Elisabeth: Think that each academy is set up by rich families, but regarding the first 

academy was founded by Natàlia Perarnau in Manresa. She was an English teacher (who 

studied English Studies in whichever University) and she opened a normally academy, but 

she realized that when having a daughter, starting speaking and playing in English with 

her was the most accurate method. She started with four puppets and look... Was the 

necessity of teaching her daughter English and realizing that what was done with books 

was not working. 

 

 

23
 From the French language, people that travel from an abroad country for helping a family with the care of his son or 

daughter. The aim is usually earning money and learning a language. 
24

 Another college which offers tests and certificates. 
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Hestia: And well, is the last one, regarding the pandemic situation we lived, do you 

continue teaching online? 

Elisabeth: With the older ones we used a traditional website where they could follow a 

class and with the younger ones, they created a special platform online where they could 

play against the machine and according to the age, they connected a little bit to the class 

with the teacher to not lose the thread. At first was a little bit complicated, but then, with 

the syllabus they were adding, was easier. 

Hestia: So, that’s it! Thanks. 
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6.5.4. Merche, Big Ben25 
 

Hestia: (…) I have written down some questions to ask you and the first one is: how many 

years has the academy been teaching? 

Merche: So, look, it has been teaching since 1983, for 39 it has been teaching. 

Hestia: OK! 

Merche: Here, in Sant Joan Despí. 

Hestia: Perfect. And I do not know if you know if students take exams throughout the 

course? 

Merche: Yes, they do official exams. 

Hestia: How many more or less? 

Merche: About twenty-five each year. 

Hestia: Each year, OK. And they are evaluated by terms or directly at the end of the course? 

Merche: Here, in the academy? 

Hestia: Yes. 

Merche: They are evaluated biannually. 

Hestia: OK, biannually, OK. I do not know whether you know or not, but the average grade? 

Merche: So, look, I’m going to tell you the average of the official exams. 

Hestia: That’s perfect. 

Merche: It’s a hundred per cent passed. Since level A2 until C2 that it is Proficiency. 

Hestia: OK, passed a hundred per cent. 

Merche: A hundred per cent. 

Hestia: OK, so, more or less, how many students are in the academy nowadays, for 

instance? 

Merche: Between five hundred and seven hundred students. 

Hestia: OK, and the ratio students in class? 

Merche: Minimum five, maximum eight students. 

Hestia: Perfect. And which courses do you impart? That is to say, from P3 until adults? 

Merche: From P4 until ninety-nine years old. As long as someone wants. 

Hestia: (laughs) OK, OK. And the way it is pretend to teach the student? 

Merche: Well, the method has changed a lot during all these years and now the academic 

training is based more on speaking, more games, to teach in a natural way… Whence, 

since P3, routines are being implemented for them to develop and get used to the 

 
 

25
 The original conversation was in Spanish; thus, I had translated it. 
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language. So, grammatically, is taught as opposed to how was taught before: first we 

teach how to speak in English fluently, then how to write and finally the grammatic section. 

Hestia: OK. 

Merche: So, this way, the student throughout the primary period is learning naturally and 

when the student arrives at ESO, grammatic is taught. 

Hestia: OK. 

Merche: And from here, in crescendo. 

Hestia: Perfect, thus, is from ESO when is a little bit more difficult. 

Merche: Grammatic is taught (before ESO) but they do not know what is a pronoun, a 

verb… And then, since ESO, that they’re more conscious, because, also, nowadays, the 

education in the schools is like this. 

Hestia: Yes. 

Merche: I mean, a student that is doing 3rd primary doesn’t know what a verb is. So, we 

can say that the language is adapted according to the time in which we live. 

Hestia: OK. 

Merche: Depending on how schools teach. 

Hestia: And which is the publisher of the books do you use? 

Merche: We use Cambridge, as we are a preparator centre. 

Hestia: Perfect. And you told me before, there are about twenty students presented into the 

official exams, but mainly into First, right? 

Merche: First, Advanced and Proficiency. 

Hestia: And the history of the academy? Who set it up, I mean…? 

Merche: Well, look, it set it up Angelines Buil and a friend of her, Pilar Broncal, and they 

were pioneering here in Sant Joan Despí because at that time there weren’t a lot of people 

that had this idea (to set up an academy) and they began with the academy together since 

one of them dead and her daughters were, since then, the managerial. 

Hestia: If I’m not wrong, their surname is Navarro, can be? 

Merche: Yes, Beatriz and Marta Navarro. 

Hestia: I knew it because I browse a little bit. 

Merche: Yes. 

Hestia: So, that’s it. Lots of thanks. 



The influence of English academies on students’ evaluations Hestia 

71 

 

 

6.5.5. Adrià de Gràcia, English and German teacher,26 
 

Hestia: Basically… 

Adrià: But record, no? 

Hestia: Yeah, yeah, I am recording now, thanks 

Adrià: Oh! OK, OK 

Hestia: About the Research project, right? About the influence of English academies on 

students’ evaluations. So, I talked with Antonio and he said me it was a good idea not only 

interview the academies, but also to teachers, and I thought about you and Gemma (the 

other English teacher). 

Adrià: OK. 

Hestia: So, the first question is: how many years have you been teaching? 

(…) 

Adrià: From… formal training, non-formal training…? Or everything? 

Hestia: Everything. 

Adrià: Since I was 22. 

Hestia: OK, and now you are…? 

Adrià: Of course! 

Hestia: (laughs) 

Adrià: I have been teaching for 13 years. 

Hestia: OK, for 13 years. So, this question is more general, about the high-school: do you do 

exams? 

Adrià: (nodding) 

Hestia: How many over the year? Well, the course? 

Adrià: Three. 

Hestia: Three each course, OK. So, it is evaluated quarterly or just at the end of the 

course? Adrià: Depends on the course. For instance, in FP it is a formative unit, but if it 

is related to English in ESO it is evaluated per trimester and all kinds of activities are taken 

into account for the percentages. 

Hestia: OK, so… Of all students you teach, which is the average mark? 

Adrià: I would say a six 

(…) 

Hestia: That’s already a lot! Let’s continue, how many students do you teach? 
 

 
26

 The original conversation was in Catalan; thus, I had translated it. 
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Adrià: English classes… about 18 plus 26… 

Hestia: More or less… 

Adrià: 34… About 45 students. 

Hestia: OK. And… how many students do you have each class, talking about the ratio. 

Adrià: The ratio… I think the average is in 22 – 23 students. 

Hestia: OK, in which courses do you impart classes? 

Adrià: 1st Batxillerat and 3rd ESO, and that’s it. German counts too? 

Hestia: No, only English! Well, in German, which is the average mark? 

Adrià: 5 / 5’5 / 4… 

Hestia: Wow, OK, OK. In which way do you pretend that students learn English? 

Adrià: Me? So, in a way they like, with the tools I have at my disposal, so a way that, of 

course, between not all is playing and having fun (learning English) because you cannot 

learn a language playing Play Station… But also, a way that could help them in an 

academic way and a tool which can help them opening up the future whether travelling or 

communicating. 

Hestia: Perfect, which is the book’s publisher? 

Adrià: Macmillan. 

Hestia: So… that’s it. 

Adrià: Oh! Very good, that’s it? 

Hestia: Yes, it was short. Lots of thanks, by the way! 
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6.5.6. Gemma Ribes, English and French teacher,  
 

Hestia: So, is for mine research project. I talked to Antonio about doing some interviews 

in some academies and then some interviews to English teachers. So, the first question 

is: how many years have you been teaching. 

Gemma: Twenty-five. But not always in public schools. 

Hestia: Oh! OK. 

Gemma: In private... First in private schools and then in public schools. 

Hestia: And... For instance... Well, this is more general, about the high-school. Do you 

take exams? 

Gemma: For me? 

Hestia: No, for students. 

Gemma: Yes, of course. 

Hestia: How many, each year or each course? 

Gemma: Wow! So many... With all... my courses... Taking into account all my courses or 

just for example one? 

Hestia: Just for example one. 

Gemma: For example, 2nd Batxillerat we have six units, it means we’re “gonna” take 

twelve exams. 

Hestia: OK! So, do you evaluate by terms or directly at the end of the course? 

Gemma: No! By terms. 

Hestia: And which is the average grade in your courses, the total of them. 

Gemma: The average would be... There are very good students, there are students they 

aren’t so good...There are students which fail... I don’t know, but I would say, I don’t know, 

six. 

Hestia: OK! 

Gemma: If it has to be an average... 

Hestia: Yeah, more or less. And how many students in general terms, do you have in each 

class. About the ratio. 

Gemma: The ratio is... for English classes between twenty-five or thirty and for French 

classes, because you want also the French classes, about twenty. Because is a second 

language. 

Hestia: And the average of French? 

Gemma: Is a bit higher, maybe a seven. 

Hestia: So, what courses do you 

impart? 
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Gemma: Normally, English in Batxillerat, and French in ESO. 

Hestia: You don’t impart English classes in ESO? 

Gemma: In ESO and Batxillerat. And French in ESO. 

Hestia: OK. And which is your teaching method do you use. 

Gemma: Communicative. I suppose everybody does. Try to communicate. Although 

maybe in the Batxillerat classes, for me it is important to emphasize you have to write well. 

Because you have to face an exam in which a composition is important. 

Hestia: Yeah! And which books do you use, the publisher of the books. 

Gemma: Nowadays is Macmillan for the general courses and Burlington for the readers 

books27. 

Hestia: Burlington? 

Gemma: Burlington. 

Hestia: That’s it! 

Gemma: OK! Alright, short and sweet. 

Hestia: Lots of thanks! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

27
 There are some obligatory readings over the year. These readings are very important in the mark of the students, as 

if the exam’s book is failed; in theory the quarter is also failed. 
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6.6. Lesson plan’s pictures 
 
 

 

Figure 24: Lesson plan's picture [Own source] 
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6.7. Foreign languages (FL) in the different educational laws 
 
 

 
Law Child Primary Secondary High - 

School 

FP 

LOGSE - FL FL 
2nd FL optional 

FL - 

LOCE FL (last 
course) 

FL FL 
2nd FL optional 

FL - 

LOE FL (last 
course) 

FL 
2nd FL optional 
(3rd course) 

FL 
2nd FL optional 

FL - 

LOMCE FL (last 
course) 

FL 
2nd FL optional 

FL 
2nd FL optional 

FL FL (Com. & 
CS block) 29 

LOMLOE FL (last 
course) 

FL 
2nd FL optional 

FL 
2nd FL optional 

FL FL (Aut. Free 
Conf. Subj.) 30 

 

Table 3: Foreign languages in the educational laws 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
29

 Communication and Social Science block. 
30

 Block of autonomous free configuration subjects. 



 


